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Abstract  
The study determined the impact of Boko Haram insurgency on principals, 
teachers and students in senior secondary schools in Borno State, Nigeria.  
A qualitative research design that used focused group discussion were 
adopted for the study. The population of the study was unknown therefore; a 
convenient sampling technique was used to select the sample for the study. 
Discussant groups were sixty with three hundred and seventy five members 
who volunteered to participate in the study. Focused group discussion 
guided by sets of questions was employed to collect data from the groups. 
Responses from the groups were classified according to pattern and trend of 
responses. The findings revealed that Boko Haram activities instill fear, 
destroy personal properties and demoralize them, increase traffic 
congestion, psychological trauma among others. It was recommended that 
more effort by Borno State in collaboration with the Federal Government 
should be intensified toward curbing the menace of insurgency. There is the 
need to rebuild, rehabilitate and protect school facilities, teachers and 
students in affected areas when normalcy is returned. 
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Boko Haram as an insurgent and terrorist group is traceable to Maiduguri where their leader 
Mohammed Yusuf in 2002 sought to establish a state in which secular laws would be totally 
expunged and the Sharia law used for governance. To actualize this, he recruited like-minded “people 
committed to the propagation of the Prophet's teachings and jihad” and adopted the Arabic “Jama'atul 
Ahlil Sunna Lidda'a watilwal-Jihad” as the movement’s official name. Believing that western 
education strongly propagates secular laws which oppose Sharia, the group views western education 
as sacrilege. At early stage of its evolution, Boko Haram attacks were relatively restricted to cases of 
provocation especially from the police who were seen as custodian of western laws and who clamped 
down on their members for infringing on state laws and codes. At this point, attacks on police stations 
were carried out by Boko Haram fighters using fuel-laden motorcycles and bows with poisoned 
arrows. 
 

As pointed out by Eme and Ibietan (2012), the group relocated to Yusuf's home state of Yobe 
in the village Kanamma near the Niger Republic border in 2004. Here, Yusuf’s membership 
recruitment tentacles were extended to neighboring Chad and Niger most of whom speak only Arabic. 
Yusuf took advantage of the unemployment, poverty, corruption and insecurity among youths, citing 
verses of Quran and teachings of the prophet to buttress his ideology, making the youths see him as 
the leader that will indeed, deliver them from the corrupt grip of the government. 
 

Following series of crises between the group and the police in 2009, Nigerian government 
launched an investigation into the group's activities. Several members of the group were arrested, 
sparking deadly clashes with Nigerian security forces which led to the death of an estimated 700 
people. The sect vowed to rather have a separate Islamic state carved out of Nigeria where they can 
practice their religion unhindered (Oladunjoye & Omemu, 2013).  The Federal Government of 
Nigeria saw these demands as treasonable, unreasonable and unacceptable. In an attempt to curb the 
group’s excesses, the founder and then leader Mohammed Yusuf was arrested and killed in police 
custody (Adebayo, 2014). Apparently provoked by the death of their leader, the new leadership 
escalated the frequency and intensity of Boko Haram attacks (Eme & Ibietan, 2012) introducing 
suicide bombing, outright shooting and kidnapping into the Nigerian crime space.  
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Happenings in recent time indicate that a man named Abubakar Shekau took the mantle of 

leadership from Mohammed Yusuf. The identity, personality and authenticity of Shekau’s existence 
have perhaps been one of the hardest tight riddle the Nigerian army is yet to unknot; authorities had 
previously believed that “Shekau” died during the violence in 2009 (Adebayo, 2014), latter reports 
indicated he died in Kolofota, Chad after sustaining gunshot injury from the Nigerian army during an 
offensive at the Sambisa forest. However, the name and visuals of Shekau kept claiming unabated 
attacks. On September 2014 after a failed attempt by the insurgents to overrun Konduga, about 40 
kilometers from Maiduguri, Shekau himself was believed to have led a revenge mission back to 
Konduga, where the military reportedly killed him. Moments of tranquility in Maiduguri and 
surroundings following Shekau’s purported death was almost crowned by the well-publicized 
ceasefire agreement between the Federal Government and Boko Haram. The purported ceasefire 
notwithstanding the insurgents captured more towns including Madagali, Gulak and Mubi the second 
largest town in Adamawa State. At this point, the reportedly dead Shekau resurfaced to denounce any 
truce with government calling it false. 
 

Other recent attacks have been more daring acts such as breaking into military barracks in 
Maiduguri, capturing big towns like Gwoza and Bama, the kidnap of the Chibok secondary school 
girls, the latest of which is the fall of Baga and Mongonu as well as reinvasion of Konduga in Borno 
State by the insurgents. The impact of Boko Haram activities has been overwhelming. Their activities 
have impeded peace and progressive development in Nigeria. In Maiduguri, life is full of insecurity; 
fear has become part of the people in the affected states. Everybody does ask/wonder which area is 
going to be next? Is it his/her area?  
 

Boko Haram activities have greatly affected amenities like schools, houses, hospitals, 
markets, electricity etc. Secondary schools in Borno State for instance have been greatly affected. 
Almost all the secondary schools in areas affected by the insurgent’s attacks have been closed down. 
The state government has attempted to relocate the affected schools in Maiduguri the State capital but 
facilities to accommodate the large number of students are inadequate as some of the existing schools 
in the State capital have been converted to camps for internally displaced persons. A close discussion 
with students and teachers affected by the insurgents revealed the devastated impact the activities of 
Boko Haram have on them.  
 

Recent research on the effects of violent conflicts has provided robust evidence of the 
negative impact of conflicts on teachers, students and the entire education system and the people 
(Buvinic, Das Gupta, & Shemyakina, 2013; Leon, 2012; UNESCO, 2011). An investigation by 
Justino (2010) into the impact of armed conflict on teaching and learning revealed the destruction of 
infrastructure, absence of teachers, reductions in schooling capacity and fear of more attacks. All 
these are counterproductive and may work against learning. 
 

UNICEF (2011) reported political instability, cases of human rights crises and protracted 
humanitarian emergencies in the Middle East and North Africa region. During 2011, the region 
witnessed a series of historical transformations – popularized as the ‘Arab Spring’ – ignited by a 
multitude of root causes, including wide-ranging social inequities and perceptions of inadequate 
governance. Between December 2010–January 2011, Tunisia recorded an unprecedented wave of 
socio-political change that spread to Egypt, Libya, the Syrian Arab Republic and Yemen. Egypt and 
Tunisia experienced refugee crises along their borders following the forced displacement of 930,000 
civilians in Libya. What is happening in Iraq and Syria now due to the civil war and the activities of 
Islamic State of Syria and the Levant can only be imagined. Children throughout the region are now 
exposed either directly or indirectly to scenes of violence with disrupted education.   
 

The protracted conflict and Israeli military occupation continue to take a toll on the children 
and women in the occupied Palestinian territory, resulting in the death of 15 and the injury of 351 
children between January and October 2011. Demolitions of homes, schools and health-care centers 
continue to cause disruption in services basic to human rights such as education and health care 
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(UNICEF, 2011). In Yemen, civil unrest exacerbated pre-existing political and tribal tensions, 
heightening levels of violence in the main cities and towns in 2011. The unrest led to disrupted 
education and return to school has been hindered for more than 280,000 children as their schools are 
inaccessible, occupied by armies or hosting internally displaced persons (UNICEF, 2011). 
 

UNICEF (2006) reported an increasing number of attacks on Afghanistan schools, including 
one missile attack, 11 explosions, 50 school burnings, and 37 threats against schools and 
communities, consequently, schools were shut-down for several months. The Afghanistan conflict, as 
at 2012, was in its tenth year showing no sign of abating and internal displacement, civilian casualties 
and lack of access to essential health services all continue to rise in 2011. A total of 147,661 people 
were displaced between January and August 2011, bringing the cumulative number of the conflict-
related displaced population to 473,000 (73,452 families) in 2012. Educational activities are almost at 
zero level. According to reports, the fight against insurgents in the country’s tribal belt has continued 
to displace more than 800,000 people (UNICEF, 2011). 
 

In Africa, Thelma (1998) reported the impact of Rwanda crises on education pointing that 
learning at the time, was characterized by fear of attack, tension and anxiety, inability to concentrate 
during classes and disruption of classes. These frustrated the teaching-learning process. The Sierra 
Leone war (1991-2002) devastated educational structure in the country. Teaching and learning were 
practically impossible as killing of teachers and students drastically reduced school attendance even in 
relatively safe areas. Mayawu (2012) studied the effect of northern Uganda insurgency on 
effectiveness of secondary school teachers in northern Uganda. He found that teacher’s morale has 
depreciated due to unabated attacks on schools. Ngulda (2014) reported adverse effect of insurgency 
on schools in Kolofata, northern Cameroon such as the use of government schools as refugee centers 
thereby disrupting teaching and learning.  
 

In West and Central Africa, the growing instability in the Sahel region fuelled by the Arab 
Spring and increasing activities of Al-Qaida in the Islamic Maghreb and Boko Haram compounds the 
plight of people in the region. In 2011, attacks by armed groups in the Democratic Republic of Congo 
left many children unable to access education or had their education disrupted. An estimated 7.6 
million children are out of school in DRC, with 34 per cent of them in conflict-affected areas. Use of 
mass sexual violence – continued (UNICEF, 2011). 
 

Studies in Nigeria have established negative effects of insurgency on education and its stake 
holders. Abdullahi, Atsua, Amuda and Habu (2013) studied the impact of insecurity on school 
attendance of junior secondary school students in Maiduguri Metropolis, Borno State. They found that 
level of school attendance under the crises situation in Maiduguri metropolis has been low. Musa and 
Nwachukwu (2014) compared self-identity of 600 adolescents displaced as a result of Boko Haram 
insurgency with the non-displaced who are far from insurgency affected areas. Displaced adolescents 
were found to exhibit identity confusion-related symptoms which may exert adverse effect on 
learning. Adebayo (2014) found that as an insurgency group, Boko Haram fighters force their 
ideology on people through bombings, abduction and slaughtering of human beings, creating palpable 
fear and sense of insecurity in the polity. Hamman-Tukur, Atsua and Nwachukwu (2014) investigated 
the impact of Boko Haram insurgency as perceived by lectures, administrators and students in tertiary 
institutions in Maiduguri and found that schools has been shut down, staff and students killed, 
abduction of teachers and students, destruction of school facilities and increased absenteeism. 
Administrators added diminished staff punctuality, delayed graduation, disruption of academic 
calendar, voluntary withdrawal among students; reduction in schools internally generated revenue and 
diminished population. Oladunjoye and Omemu (2014) investigated the effect of Boko Haram on 
school attendance in northern Nigeria. They found a significant difference in school attendance among 
primary, secondary and tertiary institutions in areas prone to Boko Haram attacks. A document on a 
similar note titled “Education under attack” by the “Global Coalition to Protect Education from 
Attack” (GCPEA) reported Nigerian cases, quoting Nigerian Union of Teachers (NUT) president on 
death of about 171 teachers since 2009 at the hand of insurgents. On the effect of this, they noted that 
the synergy of low pay and risk of attacks may weaken Nigerian education system (GCPEA, 2014). 

Impact of Boko Haram Insurgency on Principals, Teachers and Students in Senior Secondary Schools in 
Borno State, Nigeria 
 

Knowledge Review Volume 33 No. 1, December, 2015:  ISSN 1595-2126  



 
 

4 
 

Attempt to investigate the effect of armed conflict on education around the world have showed 
devastating effect (UNICEF, 2006, 2011, 2014; Mayawu (2012). However, the scope of these studies 
has been limited to the interest area (particular conflict zone). Other attempts in Borno State covered 
only primary and tertiary institutions (Abdullahi, Atsua, Amuda & Habu, 2013, Hamman-Tukur, 
Atsua & Nwachukwu, 2014). Thus, there tend to be paucity of studies on insurgency as a challenge 
facing secondary schools and most importantly, its effect on teachers, principals and students in 
Borno State. It is based on this observation that the study investigated the impact of Boko Haram 
insurgency on principals, teachers and students in senior secondary schools in Borno State, Nigeria. 
 
Methodology 

Qualitative research design was adopted for the study to allow groups express freely what 
they feel about the activities of Boko Haram as it impact on schools. The population of the study 
consisted of teachers, principals and students of all secondary schools in Maiduguri Metropolis 
including those who are displaced. There are thirty six senior secondary schools in Maiduguri 
metropolis. Convenient sampling method was used because the researchers were unable to access the 
entire population to enable them have representative sample; as a result, the sample that participated 
in the study may not be representative of the entire population. Sample for the study was derived from 
fifteen senior secondary schools in Maiduguri Metropolis. Fifteen principals, one hundred and eighty 
teachers and one hundred and eighty students giving a total of 375 staff and students that participated 
in the study. In all, sixty discussion groups were involved in the study. Each school had at least, four 
groups – two for teachers and two for students.  
 

Focused group discussion was employed to collect data from the groups guided by sets of 
questions adapted from Hammah-Tukur, Atsua and Nwachukwu (2014) which are presented as 
Appendix I. The groups were identified as the researchers visited each of the secondary schools. The 
purpose of the study was clearly explained and members volunteered to participate in the discussion. 
There were six members in each group. The groups for teachers and students were selected based on 
availability. The interview method was used especially for principals because it was difficult for them 
to constitute a group.  
 

The discussions were guided by a set of structured questions where the researchers served as 
moderators during the sessions. These were done on round table where views and opinions of 
participants were written down and recorded for content analysis. Content analysis was done where 
the responses of the groups or individuals were categorized according to questions answered by 
teachers, principals and students to identify patterns, diversity and editing the contents to fish out 
repeated responses to get the diversity of response. The results of the patterns and diversity in views 
and opinions of participants are presented in the section captioned results and discussion.    
 
Results and Discussion 

Teachers reported that the impact of Boko Haram insurgency on individual are that the 
activities of the insurgents instill fear on them, destroy their personal properties and demoralize them. 
Principals reported that the impact of insurgency on them include areas of free movement to carry out 
duties within the state, increase in traffic congestion, psychological trauma, fear and ineffective 
personal time table while students in various discussion groups reported that Boko Haram insurgents 
have created anxiety and psychological imbalance through fear in them. Majority reported that 
apprehension and anxiety created by fear of attack and abduction makes it difficult for them to pay 
attention in class, loss of friends, academic imbalance, poor results and difficulty in assimilation. This 
findings is in agreement with Justino (2010), UNESCO, (2011) and Leon, (2012) who reported the 
impact of armed conflict on teaching and learning to include palpable fear of attack among teachers, 
killing of teachers and students, absence of teachers, reductions in schooling capacity and general fear 
of more attacks. 
 
 The impact of Boko Haram insurgency on families, teachers reported that thoughts about 
members of their families make them loose concentration during class. Bread winners of families 
have been killed, families disintegrated. It has led to breakdown of family ties, high rate of 
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displacement, being orphaned, separation among family members, and has created psychological 
trauma on families. Principals reported loss of family heads, disintegration and high rate of being 
orphaned. They added increased unemployment, inability of students to access family need as and 
when due, reduction in standard of living, high rate of school dropout in families, family health 
affected, fear in the family and suspicion among family members. Students admitted that their parents 
has been killed, siblings dislodged, scattered, and in some cases kidnapped as well as delay in 
payment of school fees. They also report difficulty in accessing funds from parents due to paralyzed 
economic activities in the state. This finding is supported by Ajayi (2011), Mayuwa (2012) and 
Buvinic, Das Gupta, and Shemyakina, (2013). 
 

Discussion on the impact of insurgency on communities yielded unanimous response from 
group members. Teachers, principals and students reported that the activities of Boko Haram has 
caused destruction of communities, displacement of communities, rape on communal values, cultures 
and traditions, loss of peace and unity and paucity of community development. Teachers however, 
added that the insurgency has dealt a heavy blow on the respect, carriage and personality of the 
teacher in local communities as teachers no longer walk with their heads high to avoid being 
identified as one by the insurgents. The finding agree with UNICEF (2011) on the impact of armed 
conflict on Yemen, Palestine and Afghanistan communities and the state of the world’s children in 
conflict zone.  
 

The findings on impact of insurgents on schools revealed that schools have been shut down, 
staff and students killed, abduction of teachers and students, destruction of school facilities and 
increased absenteeism, diminished staff punctuality, delayed graduation, disruption of academic 
calendar, diminished population, voluntary withdrawal of students and reduction in schools internally 
generated revenue was added by principals. These findings aligned with Mayawu (2012) and Ngulda 
(2014). The finding underscores UNICEF (2006, 2011) report on school attendance and facilities 
world over especially on the condition of schools in conflict areas. This suggests that there is an 
urgent need for world leaders to rise up to the challenge caused by insurgents to liberate school 
children in conflict areas so that their fundamental rights to education and dignity can be restored. 
Impact of Boko Haram insurgents on teaching and learning as reported by teachers, principals and 
students that it has lead to total collapse of teaching and learning in Borno State entirely. Other 
reported impacts were fear of teaching and learning, non-stability of class activities, lateness to class 
as a result of traffic congestion, diminished dedication to work, loss of concentration, low quality of 
instructional delivery and fear of discussing important issues of security for fear of having Boko 
Haram members among the students. This finding is in consonance with Umar, Atsua, Amuda and 
Ago (2013), Musa and Nwachukwu (2014), Adebayo (2014) and Omemu (2014). 
 

As expected in focus group discussion, certain trends and diversity pattern characterized the 
responses of discussion participants. There tended to be similarity on reported impacts of Boko Haram 
insurgency on discussants as individuals, their families and communities. However, views vary on the 
impacts of Boko Haram on schools and teaching/learning process. Teachers and students reported on 
areas of fear, anxiety and loss of concentration in class among others while principals reported on 
delay in processing administrative duties, diminished staff punctuality, delayed graduation, disruption 
of academic calendar and voluntary withdrawal of students leading to reduction in schools internally 
generated revenue. 
 
Conclusion 

Boko Haram insurgents have impacted negatively on the person, community and family of 
teachers, principals and students in senior secondary schools in Borno State. As a result of these 
impacts teachers, principals and students are demoralized, fearful and psychologically traumatized. 
Most of these stakeholders have directly or indirectly been victimized by the insurgents either within 
or outside the school. 
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Recommendations 
Based on the findings from the discussion with participants in the group discussion the 

following recommendations were made: 
1. Effort by Borno State in collaboration with the Federal Government should be intensified toward 

curbing the menace of insurgency. 
2. There is the need to rebuild, rehabilitate and protect school facilities, teachers and students in 

affected areas when normalcy is returned. 
3. Sincere steps should be taken by the State and Federal Government to rehabilitate the affected 

students, people and places so that displaced persons can return home.             
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APPENDIX I 
Department of Education 

Faculty of Education 
University of Maiduguri 

 
Focus Group Discussion Questionnaire 

 
School - - - - - - - - - - -  
Group: Teachers [ ] Principals [ ] Students   [ ] 
Characteristics of the Group: 
Group A:  
i. Principals  
ii. Vice Principals 
 
Group B: Teachers 
i. Masters Holders 
ii. First Degree 
iii. N.C.E Holders 
 
Group C: Students 
i. SS1 
ii. SS2 
iii. SS3 
 
Questions: 
1. What can you say are the impact of the activities of Boko Haram on you as an individual? 
2. What can you say are the impact of the activities of Boko Haram on families? 
3. What can you say are the impact of the activities of Boko Haram on communities 
4. What can you say are the impact of the activities of Boko Haram on schools? 
5. What can you say are the impact of the activities of Boko Haram on teaching and 
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